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Abstract

Background: Academic cheating has been a persistent problem in educational settings. This problem is a potential risk factor

in medicine and other fields related to human health.

Objectives: The present study aimed to identify the specific roles of self-presentation of low achievement, academic press, and

home-university dissonance in the academic cheating behavior of medical students to provide insights into this complex issue.

Methods: This study was descriptive and correlational, and the statistical population included all medical students of Tabriz

University of Medical Sciences in 2022 - 2023. The statistical sample of 372 students was selected using stratified random

sampling. The variables of academic cheating behavior, academic pressure, home-university dissonance, and self-presentation

of low achievement were measured through the subscales of the PALS Scale by Midgley et al. instrument. The data were analyzed

using independent t-test, ANOVA, and multiple linear regression analysis using the enter method.

Results: Based on the results, the variables of home-university dissonance (0.39), academic pressure (0.14), and self-

presentation of low achievement (0.33) had a significant correlation coefficient with academic cheating behavior (P < 0.01).

Examining the gender difference in academic cheating behavior showed that male students engage in cheating behavior

significantly more than female students ) t = 3.71, P < 0.001(. Regression results showed that self-presentation of low

achievement and home-university dissonance are meaningful predictors of academic cheating behavior; the predictor variables

were able to explain 17% of the variance of academic cheating at the level of 0.001 (F = 27.01, P < 0.001).

Conclusions: This study has implications that are not only theoretical but also practical. To effectively reduce medical

students’ academic cheating, we must address their academic performance, their motivational factors, and the disharmony

between their living and educational environments. This understanding can guide the development of interventions to curb

academic cheating.
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1. Background

Academic cheating or cheating behavior in the

educational and academic atmosphere is a
phenomenon that has consistently garnered the

attention of those involved in educational issues.

According to the definition, academic cheating among

college students consists of a series of dishonest

behaviors that violate the norm of academic integrity to
acquire unfair advantages in evaluating academic

achievement (e.g., plagiarism in coursework and
cheating on exams) (1). The impact of information

technologies on how people use and interact with

information has caused increasing concerns about

academic cheating. Study suggests that using

technology for cheating is also on the rise. There is clear

evidence that it has opened up new avenues for

cheating. Typical uses of technology for cheating

include plagiarizing from the internet, using cell

phones to look up questions during tests, programming
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answers into calculators without permission, and giving

or receiving information about exams through cell

phones (2).

Like many phenomena in the humanities, engaging

in academic cheating can have various reasons.

Academic cheating is a multifaceted phenomenon with

multiple causes. Attributing it to a specific cause cannot

be logical and scientific. Contextual, personal, and

combined factors can significantly affect the

phenomenon. Various investigations show that

academic cheating exists at other stages in schools and

in other university courses. For example, a study

conducted in Ethiopia found that 80% of Ethiopian

students cheat (2). According to Brown-Wright et al. (3),

90% of students cheated at least once until high school.

Study by Smith et al. (4) indicated that 53% of the

students under study committed academic cheating.

Also, Blais et al. (5) estimated the prevalence rate of

academic cheating among students to be 57%. Similar

statistics and figures have been stated based on research

among students in the medical field. This study was

conducted in Saudi government medical colleges and

showed that 58% of medical students cheat academically

(6). Another study showed that 86% of dental students in

Texas committed academic cheating at least once (7).

A rising body of evidence indicates that academic
cheating is prevalent in medical and healthcare schools

worldwide. Such behaviors negatively impact medical

practice since students who engage in cheating during

their medical education tend to exhibit similar patterns

in their interactions with patients later on. Such
students may not gain the competencies to become safe

doctors and may not be considered fit for practice (8).

Considering the high prevalence of cheating, one of the

critical concerns for those involved in educational

affairs and educational planners is understanding the

causes of cheating and the background of this

unfortunate educational phenomenon. Acting

unethically in the work environment is likely related to

acting unethically in the academic and instructional

environment, so it is necessary to find the roots of

cheating and educate people about it (9).

Researchers have examined the issue of academic

cheating from different aspects and perspectives,
providing various reasons for it. In this context, the

student’s field of study becomes especially important

because, even though cheating is indisputable in all
fields, the issue of cheating is more critical and sensitive

in fields directly related to people’s health and lives. The
field of medical sciences is of particular importance for

this reason.

Yee et al. (10) indicated that cheating is related to

personality traits, and to understand it, one must realize

personality traits. One of the causes of cheating was the
lack of knowledge and awareness among healthy

college students about the laws and instances of
academic cheating (11). According to Borge (12), stress is

a significant factor in cheating. Other researchers found

that students with a performance-oriented goal
orientation had more tendency and behavior toward

academic cheating (13). Also, in a study that examined
the relationship between personality and moral factors

in cheating, it was found that honesty and humility have

a significant negative relationship with academic

cheating (14). Some other researchers believe that

students’ desire to get good grades is essential to
engaging in academic cheating (4). Senel et al. (15)

indicated that the more students commit to the goal
and have positive moral tendencies, the less they cheat.

Various researchers have mentioned the following

reasons for academic cheating: Peer recognition of

cheating behavior, the less seriousness of cheating in

the opinion of the perpetrators, and the difficulty of

exam materials (16). Having psychotic personality traits

(17), age and gender (18), efforts to neutralize attitudes

(19), fear of academic failure, procrastination, and stress

(20), low self-confidence, and being encouraged to cheat

(21), previous history and experience in academic

cheating (22), being anti-social and prone to academic

boredom (5), perfectionism (23), self-enhancement, and

desire for social approval (24).

In qualitative studies, students who have
experienced cheating generally reported that they

consider cheating to be their most challenging

experience; they would like their family not to know

about it, and they become more sensitive to future

assignments and adopt a path of academic honesty after

being caught cheating. Study shows that effective

strategies have been implemented in addressing

academic cheating, drawing upon the theory of planned

behavior (TPB). In this model, attitudes, mental norms,

behavioral control, intentions, and justifications are

related to cheating behaviors. Academic cheating can be

reduced by cultivating students’ attitudes regarding

dishonest behavior, altering their views on the

perceived frequency of cheating, and reducing their

sense of control by emphasizing the consequences of

getting caught (25). Another study showed that

implementing academic tests without the presence of a

proctor causes students to engage in academic cheating.

Based on this, teachers or proctors have been deemed

necessary to reduce cheating in the exam session (26).
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Personal and contextual factors are two critical

factors in the tendency and action of academic cheating.

Among the personal factors in the tendency of students

to cheat academically, based on theoretical foundations,

is the personality and emotional-cognitive variable of
self-presentation of low academic achievement.

According to the definition, this refers to students’

preference to keep peers from knowing how well they

are. In other words, those who have self-presentation of

low achievement do not want other students to learn
about their knowledge and information in a specific

scientific field (27). In contrast, perfectionistic self-

presentational styles, which represent interpersonal

expression and communication, refer to how an

individual represents himself/herself as a perfect person
to others (28). Some researchers believe self-

presentation of low achievement can be due to low self-
evaluation, which is related to low self-confidence (29).

According to these researchers, the lack of self-

presentation in some people, including girls, may be
because they do not know how to express themselves. It

was also found that gender is the determining factor in
self-presentation. In this way, the girls’ self-presentation

is lower than their real achievement, while the boys’ self-

presentation is higher than their natural ability (29).

Self-presentation can be related to people’s social

acceptance or non-acceptance. The feeling of belonging,

dependence, and concern from the point of view of

others towards the individual is a critical factor in social

anxiety and, as a result, self-presentation (30). The

opinions and views of others about the individual put

pressure on the individual in a way that makes the

individual feel pressured by others. Accordingly,

another variable related to the academic cheating of
university students and learners in general is the feeling

of pressure that students feel from institutions, friends,

peers, and teachers. In research, it was found that the

students’ feeling of pressure from the school can be

related to their abnormal and contrary behaviors, as
well as to the health of the students and their self-

control (30, 31). Pressure from others and the

expectation of better performance can make students

engage in unusual behavior, including academic

cheating (32). This is especially true if students
negatively evaluate the exam and feel it is difficult (33).

Based on this, environmental expectations increase

academic pressure, and the feeling of pressure can also

increase academic cheating behavior (34).

Endarty et al. (35) recently reviewed 24 studies in a

systematic review to identify key factors influencing

academic cheating. Meanwhile, educational pressure

and opportunity are among the most important factors

affecting academic cheating, and 17 studies have

investigated them. Academic pressure from parents,

classmates, and teachers can cause students to feel

stressed, and the results of studies show a positive and

significant correlation between academic cheating and
stress, as well as a negative and significant correlation

between stress and self-control (12). Moreover, evidence

suggests a correlation between perceived stress and

moral injury among healthcare workers (36).

Furthermore, Hasanvandi et al. (37) demonstrated that
different levels of education indirectly influence

healthcare workers’ financial resources, social standing,

social connections, and health-related behaviors, which

may be associated with their perceived academic

pressure.

One of the essential instances of academic pressure

can be the pressure that a person feels from their family

and the dissonance between the conditions at home and

the conditions at university (home-school dissonance).

This means that the expectations, standards, and

conditions necessary for concentration and study at

home and university are inconsistent. Although this is

often the case in countries that accept immigrants,

where cultural conflicts and differences can be

pronounced, it can also occur in other countries. This

issue is associated with low academic grades, low hope

for the future, low self-efficacy, and low self-esteem (38).

Cultural differences can influence home-university

dissonance in these two environments. A meta-analysis

examining 80 studies on the relationship between

performance/learning orientations and academic

cheating in 27 countries suggests that cultural values

are essential in influencing the relationship between

achievement orientations and academic cheating (39).
Therefore, cheating prevention programs should

consider culture to achieve the desired effects.

All three variables of home-university dissonance,

academic pressure, and self-presentation of low

achievement are related to an individual’s perceptions

of many influential factors. Academic pressure and self-

presentation of low achievement are related to the

individual’s perception of academic strategies and

beliefs, while home-university dissonance is related to

the individual’s perceptions of the home and school

environment. It is assumed that many factors are

influential in cheating behavior; among these factors,

the relationship of these three variables with cheating

behavior has been investigated according to theoretical

principles. These three variables can predict the

cheating behavior of agents. According to studies,

academic cheating behaviors can be the basis of

fraudulent behaviors in other fields, including life and
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work (9). Undoubtedly, understanding the causes of any

behavior can make facing and managing these

behaviors reasonable and acceptable.

As mentioned earlier, academic cheating is multi-

factorial. First, family, religious, and cultural values have

been acquired long before medical school, and some

values in home and university environments can

conflict. For example, there are countries, cultures, and

subcultures where bribery and dishonesty are almost

the norm, while others have much higher standards for

ethical behavior. Secondly, academic pressure, the

stressful atmosphere related to educational

environments, and the strict views of professors can be

factors in the tendency to cheat academically.

Interpersonal factors such as orientation and individual

tendencies also affect this. For this purpose, the

variables of self-satisfaction with low progress, home-

university inconsistency, and academic pressure in

medical students can provide the basis for predicting,

explaining, and dealing with academic cheating.

Therefore, special attention is needed because

understanding its contextual and personal causes can

guide decision-makers in making correct and logical

decisions and provide more ways to prevent behavioral

and moral damage.

Although there has been extensive research on

academic cheating, the majority of studies have focused

on gender differences, and no study was found that

directly examined internal and external motivational

factors with a sample of Iranian students. Based on this,

studies examining the relationship between factors

such as home-university dissonance, academic pressure,

and self-presentation of low achievement with students’

academic cheating shows the necessity of the present

study. Also, the study was necessary to consider the
negative consequences of academic cheating and the

need to identify the influencing factors and provide

solutions for educators and parents.

2. Objectives

The present study investigates whether variables

such as self-presentation of low academic achievement,

academic pressure, and home-university dissonance can

contribute to academic cheating behaviors among

medical students and how each can predict academic

cheating.

3. Methods

This study was both descriptive and correlational.

The statistical population comprised all students of

Tabriz University of Medical Sciences in the fields of

medicine, pharmacy, dentistry, and nursing, from which

372 students were selected across these four fields of

study. The sampling method was stratified random

sampling. To choose the sample, the number of students

in each college was determined first. Then, based on the

ratio of the sample to the total number of students, the

studied students were randomly selected from all

colleges in the desired ratio.

Among the criteria for inclusion in the study were

informed consent and enrollment in one of the selected

faculties. The criterion for exclusion from the study was

the incompleteness of the questionnaire and the

absence of inclusion criteria. One of the ethical

principles of the current study was to ensure

confidentiality, and the students were assured that they

could stop participating whenever they chose not to

continue.

During the 2022 - 2023 academic year, after obtaining

consent from the authorities of Tabriz University of

Medical Sciences and receiving the timetable for

attending classes, the research assistants prepared the

measurement instruments and obtained consent from

the subjects. They then distributed the questionnaires

among the students in groups, providing the necessary

explanations regarding how to complete the

questionnaires.

This study used the following tools to measure the

variables: Patterns of Adaptive Learning Scales (PALS),

developed by Midgley et al. at the University of

Michigan. The scales of adaptive learning patterns were

created over time by a group of researchers to

investigate the relationship between the learning

environment, motivation, emotions, and behaviors of

students and were reviewed and modified. This

questionnaire has used different subscales to measure

general personal and contextual factors. This

questionnaire contains 26 scales, four of which were

used in this study. The scales used for the present study

were:

1. Academic cheating behaviors: Refers to students’

use of cheating in class, measured by three items.

2. Academic pressure: Refers to students’ perceptions

that the teacher pressures them to understand,

measured by seven items.

3. Home-university dissonance: Relates to students’

concerns or discomfort because their home and school

lives differ, measured by five items.

4. Self-presentation of low achievement: Refers to

students’ preference to keep their peers from knowing

how well they achieve in school, measured by seven

items.
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This questionnaire uses a five-point Likert scale. The

items on the student scales are rated on a scale where

one represents "Not at all true", three indicates

"Somewhat true" and five signifies "Very true". The

authors’ study found that Cronbach’s alpha reliability

for subscales, academic cheating behavior, academic

press, home-university dissonance, and self-

presentation of low achievement was 0.87, 0.79, 0.76,

and 0.78, respectively. This scale has been translated and

standardized during several studies in Iran. The scale’s

psychometric properties with the Iranian sample

showed that the reliability coefficients of the scales used

were obtained between 0.55 and 0.80 using Cronbach’s

alpha and split-half reliability. Also, the validity of the

scale was investigated using the criterion method, and

the results showed that the correlation of all the

coefficients between the scales taken from PALS and the

criterion questionnaire was significant at the level of

0.001, which indicated the acceptable validity of the

scale with the Iranian sample (40).

In the present study, the translated scale version was

provided to the sample after face and content validation
by experts and university professors without special

modification or cultural adjustment. The reliability of

the above variables was obtained as 0.70, 0.73, 0.78, and

0.69, respectively. Data were analyzed with SPSS 25

software. An independent samples t-test was conducted

to explore differences in academic cheating based on

gender. One-way ANOVA was used to examine the role of

the educational field in cheating, while multiple linear

regression was utilized to evaluate the research

hypothesis.

4. Results

In this study, among the 372 questionnaires

completed by students that were analyzed, it was found

that 90 subjects were male and 276 were female. Among
these subjects, 218 studied pharmacy, 20 in medicine, 70

in dentistry, and 58 in nursing. The study participants’
average age and standard deviation were 22.49 and 1.64,

respectively. Additionally, 147 participants studied in

semesters one to four, 132 studied in semesters five to
seven, and 93 studied in semesters eight and above. The

educational distribution of the subjects also showed
that 314 were studying at the doctoral level, and 58 were

studying at the bachelor’s level.

Table 1 reports descriptive information related to

academic cheating, home-university dissonance,

academic pressure, and self-presentation of low

achievement. Based on Table 1, the study variables’

skewness and kurtosis were under 3 and 10, respectively.

Therefore, the distribution of all study variables was

normal and can be analyzed using parametric tests. The

average academic cheating behavior in male students

was 9.67, and the average in female students was 7.52.

Table 2 shows that cheating behavior is different in male

and female students, with male students engaging in

cheating behavior significantly more than female

students.

Based on the information in Table 3, there is a

significant relationship between all predictor and

criterion variables at the 0.01 level. Additionally, the

average cheating behavior among pharmacy, medicine,

dentistry, and nursing students was 8.46, 7.60, 7.57, and
7.21, respectively. A one-way ANOVA revealed a significant

difference in academic cheating across fields of study [F

= 3.161, df (4, 367), P < 0.014]. After the significance of the

ANOVA test was determined, Bonferroni’s post hoc test

was used to investigate the difference between academic
fields in academic cheating and compare two-by-two

averages of the fields. The results showed that the

average cheating rate among pharmacy students is

significantly higher than that of nursing students (I-J =

1.31, P < 0.05). However, there was no significant
difference in average cheating between pharmacy and

medical students (I-J = 0.91, P > 0.05) and between

pharmacy and dentistry students (I-J = 0.95, P > 0.05).

There was no significant difference in the average level

of cheating among students in medicine compared to

those in dentistry (I-J = 0.03, P > 0.05) and between

medical and nursing students (I-J = 0.39, P > 0.05).

A multiple regression analysis was conducted to

identify the role of predicting variables such as

academic press, home-university dissonance, and self-

presentation of low achievement in the academic

cheating behavior of medical students. Before

performing the multiple regression, non-violation of

the assumptions of normality, linearity, and collinearity

were investigated. The values reported for tolerance and

variance inflation factor (VIF) in Table 4 indicate that the

assumption of collinearity has not been violated. The

Durbin-Watson test was employed to assess the

independence of the errors, and its rate was 1.71,

indicating the errors’ independence. The assumption of

normality of the residuals was checked using the

Kolmogorov-Smirnov test. The Kolmogorov-Smirnov test

showed that the residuals were normal for the study

variables (P > 0.05). Examining the assumptions of the

analysis method showed that the data sufficed to

perform the analysis. Data were analyzed using multiple

linear regression analysis with the enter method. Table 5

presents the results of coefficient indicators based on a

multiple linear regression analysis utilizing the enter

method.
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Table 1. Descriptive Statistics of the Study Variables

Variables Skewness Kurtosis Range Mean ± SD

Academic cheating 0.242 -0.652 3 - 15 8.07 ± 3.09

Home-university dissonance 0.324 -0.170 5 - 34 13.32 ± 3.92

Academic press 0.085 -0.523 12 - 32 21.34 ± 4.49

Self-presentation of low achievement 0.736 1.120 10 - 32 18.94 ± 3.91

Table 2. Results of Independent Samples t-Test on Gender Effect on Academic Cheating

Variable t df P-Value Mean Difference Std. Error Difference

Academic cheating 3.71 364 0.001 2.15 0.35

Table 3. Correlation Matrix of the Study Variables

Variables 1 2 3 4

Academic cheating 1 - - -

Home-university dissonance 0.391 a 1 - -

Academic pressure 0.143 a 0.314 a 1 -

Self-presentation of low achievement 0.335 a 0.495 a 0.430 a 1

a P < 0.01.

According to Table 5, 17% of the variability in

academic cheating behaviors can be explained by self-

presentation of low academic achievement, academic

pressure, and home-university dissonance. Table 6

shows the results of the ANOVA test for multiple

regression estimation. The findings suggest that at least

one of the predictor variables significantly influences

the criterion variable and that the model fits the data

well. Based on the information in Table 4, it is clear that

both predictor variables, home-university dissonance

and self-presentation of low achievement, have been

able to predict the academic cheating behavior of

medical students meaningfully. Although academic

pressure is notably linked to cheating behaviors among

students, it does not significantly predict these

behaviors.

5. Discussion

The present study identified that academic pressure,

home-university dissonance, and the self-presentation

of low achievement are positively and significantly

associated with students’ academic cheating behaviors.

This result aligns with earlier findings (12, 32-34, 38, 41).

Regarding the relationship between academic cheating

and academic pressure, it can be said that the academic

pressures that students receive from their environment

and the expectations of the people around them, i.e.,

professors, peers, parents, and society’s standards, cause

stress and psychological pressure on students.

Sometimes, students feel that they cannot meet these

expectations and, therefore, suffer from stress and

mental pressure. To reduce mental pressure and the gap

between their performance level and external

expectations, they engage in academic cheating to

improve their performance.

Various studies emphasize the role of the

competitive environment in the field of academic

cheating. Anderman and Won (42) showed that class

goal structures, especially performance goal structures,
can increase students’ tendency to cheat, not necessarily

cheating behavior. However, the competitive

environment and student pressure can turn that desire

into action. Another study found that the competitive

environment of students is the best predictor of the

tendency to cheat in exams, and cheating in online

exams is more than cheating in traditional exams (43).

In addition, the available evidence shows that high-

stress and high-pressure environments can increase the

tendencies related to academic cheating (32). In this

context, in addition to the competitive environment,

companionship and coordination with the peer group

can also affect people’s moral decisions and cause the
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Table 4. Regression Coefficients Results for Self-presentation of Low Achievement, Academic Pressure, and Home-University Dissonance on Academic Cheating

Model B SE SB t P-Value
95% Confidence Interval

Tolerance VIF
Lower Bound Upper Bound

1

Home-university dissonance 0.239 0.043 0.303 5.542 0.001 0.15 0.32 0.743 1.346

Self-presentation low achievement 0.159 0.046 0.201 3.489 0.001 0.06 0.24 0.672 1.489

Academic pressure -0.026 0.036 -0.038 -0.72 0.471 -0.09 0.04 0.802 1.247

Abbreviation: VIF, variance inflation factor.

Table 5. Regression Analysis of Self-presentation of Low Achievement, Academic Pressure, and Home-University Dissonance on Academic Cheating

Model Multiple Correlation Coefficient (R) Coefficient of Determination (R2) Adjusted R2 Standard Error of Estimate F P-Value

1 0.425 0.180 0.174 2.81 27.01 0.001

desire to commit fraud (44). Ip et al. (20) found that

students’ fear of failure and stress significantly predict

academic cheating. Consequently, experiencing

academic pressure can result in stress and fear of

failure, which may drive students to engage in behaviors

they believe will alleviate these feelings. Students try to

alleviate their stress by seeking to improve their grades

through any means necessary, which can sometimes

lead to academic cheating. Smith et al. (4) revealed that

among the students they studied who cheated

academically, half of the students’ main goals were to

get better grades. Of course, in this study, despite the

significant relationship between academic pressure and

academic cheating, academic pressure could not predict

cheating behavior alone because the correlation

coefficient of these two variables is relatively low.

However, it could predict academic cheating in

combination with other predictive variables.

This study showed that disconnection between home

and university environments makes students more

likely to engage in academic cheating. This relationship

was strong enough to predict cheating behavior among

medical students. The finding aligns with previous

studies (3, 31, 38). This connection may exist because

parents and community members in a student’s

hometown sometimes lack understanding about

academic integrity or because there are conflicting

expectations between home and university

environments. This is illustrated by studies showing

that some university students were not even aware that

their actions constituted cheating (2, 3, 29). The

dissonance between home, place of residence, and the

university can be explained by cultural differences and

the way of looking at the issue of cheating. Different

target structures in the university and home systems

can cause internal conflicts and contradictions among

students, and to reduce the tension, they may look for

more effortless success, and cheating is the best way to

achieve it. Also, the culture of individualism and

collectivism and not having the spirit of teamwork and

cooperation in both university and home systems can

provide the ground for individual excellence and

getting a top rank through cheating. Also, dissonance

can cause stress or perfectionism in people, each of

which can lead to cheating behaviors among students

(2, 23, 45-47). Home-university dissonance can lead to the

adoption of different goal orientations, which cause

confusion and stress in students, and they resort to

academic cheating to reduce (48). Parents’ expectations

and the performance goals they set can lead students to

feel immense pressure to succeed. As a result, these

students may believe that cheating is their only option

for achieving that success. Also, the family’s

expectations and cultural outlook on the issue of

cheating and its difference from the rules and

regulations governing the university environment can

provide a platform for uncommunication between the

university and home and prepare students to perpetrate

academic dishonesty and can cause anxiety and stress in

students. Previous studies suggest that stress and

anxiety create an environment conducive to engaging in

unethical behaviors like cheating and academic

misconduct (12).

Moreover, previous studies revealed that self-

presentation of low achievement had a significant

relationship with academic cheating and can be

predicted meaningfully and positively. Self-presentation

of low achievement, as one of the personal motivational

variables, can be related to other psychological

variables. The ability to self-express can be related to

https://brieflands.com/articles/ijpbs-153996
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Table 6. The ANOVA test for Self-presentation of Low Achievement, Academic Pressure, and Home-University Dissonance on Academic Cheating

Model Sum of Squares df Mean Squares F P-Value

1

Regression 642.636 3 214.212 27.01 0.001

Residual 2919.174 368 7.93 - -

Total 3561.810 371 - - -

high self-confidence; conversely, low self-expression can

be related to low self-confidence. In previous studies, it

has been determined that students who have low self-

esteem and consequently have low self-confidence and

high stress are likely to commit academic cheating in

favorable and suitable conditions (12, 17). Students with

a self-perception of low achievement are those who

suffer from low self-esteem and self-confidence.

Accordingly, when they feel that they may have lower

performance and cannot handle the exams relying on

their abilities, they cheat academically to increase their

self-confidence and sense of self-worth.

The findings and results of this study can encourage

the decision-makers of the university of medical

sciences’ educational affairs to work on their students’

motivational aspects, reduce academic cheating, and

eliminate the factors related to cheating. Results

indicate a link between academic cheating and factors

such as self-presentation of low achievement, academic

press, and home-university dissonance. Therefore, one

effective way to decrease cheating among medical

students is to alleviate the academic pressure they

experience. The likelihood of academic cheating

increases significantly when students experience

pressure, whether from the university, their peers, or

their professional environment. Also, if the level of

coordination and alignment between the conditions

and atmosphere of the home and the conditions and

atmosphere of the university is low, the tendency to

cheat will be high.

Those concerned about the educational affairs of the

university of medical sciences students should try to

reduce disharmony by establishing more

communication with the parents and influential people

at home and encouraging them to align and coordinate

with the university education programs. The present

study indicates a relationship between low self-esteem

and academic dishonesty. Additionally, earlier studies

have demonstrated that students who struggle with self-

presentation tend to resort to dishonest actions to

enhance their self-esteem. This underscores the pivotal

role of addressing students’ psychological well-being.

Educational administrators, faculty, and parents of

medical students are empowered to play a crucial role

in this regard, taking responsibility for the well-being of

the students they serve. Their efforts to support and

nurture students’ self-confidence can significantly

contribute to our goal of reducing academic dishonesty.

According to the observed relationships between the

study variables, it is suggested that trainers, professors,

and planners adjust their executive duties so that

students of medical sciences feel less academic pressure.

For this purpose, it is possible to create a non-

competitive atmosphere in classes, foster mastery

learning instead of performance learning, consider

students’ capabilities, and create variety and new

opportunities for exams. Those involved in and

responsible for educating medical students are advised

to coordinate and comply more closely with the

students’ parents in their educational decisions. Greater

coordination with parents will enable university

officials to provide parents with the necessary

recommendations for better student adjustment so that

they do not cause stress to students through

unreasonable and unrealistic expectations and,

consequently, do not pave the way for unethical actions

related to academic dishonesty. Finally, by teaching

methods of increasing self-confidence in students, it is

possible to make them understand that success can be

achieved not through cheating but through hard work.
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